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Abstact

This paper discusses the perspective of L2 English academic writing in a non-native English speaking environment. The basic idea behind this study is the increasing number non-native English speakers (Non-NESs) who have enrolled at universities as international students in a non-native English speaking environment. Accordingly, the use of English as a medium of communication at universities in a non-NES environment is likely to raise some academic adjustment problems for non-native English learners. This condition is challenging for the second language users because they must invest more time, effort and money into formally learning the language and they may experience greater difficulties when writing in English. Considering possible challenges in academic writing, issues for further investigation may include the linguistic, educational and cultural background, social relationships with mentors, class activities like reading materials and writing task requirements, as well as students’ background adaption to academic environment and departments. In addition, it is reasonable to expect that providing some regulation strategies and solutions to manage learners’ fear and anxiety also their decisions when they face problems will be the keys to understanding how they improve their writing better. By the same token, being persistent and taking additional academic writing classes could be a proposed solution for the academic writing development
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Introduction 

English as a medium instruction in higher education 
The use of English as a lingua franca (ELF) has been the main means of academic communicative situations over the world due to the acceleration of globalization (Crystal, 2003). These circumstances have significant relations with the increased introduction of English as a medium instruction (EMI) at the higher level of education institutions in many countries around the world. Julie Dearden (2016) defined that “EMI is the use the English language to teach academic subjects in countries or Jurisdictions where the first language (L1) of the majority of the population is not English”. The definition drives at a point that EMI in English L1 environment or English-dominant environment may not be considered EMI because the medium language is English. Given that English is used in a non-native speaking environment, however, it considers relevant to EMI.  
EMI is being used by many institutions to an increasing extent in all levels including universities (see e.g. H. Coleman, 2011; J. Coleman, Hultgren, Li, Tsui, & Shaw, 2018; Macaro, Curle, Pun, An, & Dearden, 2018). It aims to promote both students and faculty members’ mobility to make competitive and employable in international settings as well as to achieve attractive and reputable institutions. In addition, Macaro et al. (2018) explained that the growing phenomena of EMI in higher educations establish obvious connections with institutional aspects involving a perceived internationalisation, foreign student attraction due to the decreasing enrolment number of home students through demographical changes, national cuts in higher education investment, the competition between state and private sectors, and the use of English as international language, expressly in the domain of research publications.
It has become the fact that more and more universities get ready to put in an offer of both undergraduate and graduate programmes through the medium of English (Doiz, Lasagabaster, & Sierra, 2014). One study by Björkman (2011) examined  the trend of  the increasing use of English as a lingua franca as the medium of instruction for higher educations in continental Europe and elsewhere. The study reported new group learners who predominantly need the medium of English to communicate with speakers from other first language backgrounds. Another  study by Petzold and Berns (2000)  investigated that English is being increasingly used in Hungary as a significant medium in education and has a major impact on its learning, especially in Budapest higher education. The study found students at the university have had contacted with English through up-to-date information by reading a variety of texts including professional journal articles, reference works, and textbooks (p.22). 
For English L2 students enrolled at the university in non-English dominant language environments, they intensively use English as a medium instruction in the classroom including writing academic papers. As a result, this situation raises some issues pertaining to English L2 academic writing. One important issue addressing to this topic is based on the perspective of L2 English academic writing in a non-native English speaking environment. 
Academic writing

Writing refers to a skill that is required by a language learner in verity of contexts for the whole of his or her life. It includes writer’s ability in composing something that could be documented and using that particular language in a wholesome manner (Mohajeri, M. & Ketabi, 2013). This means that the learner needs to be able to convey to the readers with clarity, coherence, logic, and conciseness and straight to the point. L2 English students, for example, must have this skill because they are in need of writing academic texts including summaries, essays, research reports, article reviews as well as theses and dissertations which are part of their assessments. A study by Gebhardt & Rodrigues (1989) reported that good writing skills support someone’s academic success, whether writing up research reports, preparing research papers, or taking essays test. 
Academic writing, even so, greatly differs with personal writing because of its own set of rules and practices. Biber and  Gray (2016) say that the language of academic writing is peculiar, not only different from everyday speech, but also different from most other registers of English. Tardy (2005) defines academic writing as “transformation of knowledge” including readers’ persuasion, significance, and credibility. Hyland (2002) explains academic writing as “an act of identity” conveying disciplinary content as well as a representation of the writer. Hartley (2008, p.4),  for example, mentions that characteristics in an academic text not only deals with unnecessarily complicated, pompous, long-winded, technical, impersonal, authoritative, humourless, elitist, and excludes outsiders but can be also appropriate in specific circumstances as well as easier for non-native speakers to follow. Taş  (2010), on the other hand, states that academic writing is not merely as a linguistic process, but recognition in the social community they write for. Academic writers according to Xu and  Zhang (2019) need to confine their writing to disciplinary norms and conventions by choosing particular discursive features. Hence, academic writing is a process in which the ideas are organised in certain rules to convey a writer representation of disciplinary contents.

Students at the university level are of importance to write academic papers. The word “academic” means having to do with higher education or college career (Russell & Cortes, 2012; Irvin, 2010).   It indicates that writing is an essential skill that students are in need of their academic lives. Al-Zubaidi (2012) argues that academic writing at the university level is relevant to students’ success. Wilson and Glazier, (2011) also state that a successful foreign language learners in English writing will have better chances and benefits in their life-long careers. Irvin (2010) points out that students produced a successful piece of writing depended largely upon their representation of writing tasks including an essay, thesis or dissertation. On the other hand, Paltridge and Starfield (2007) argued that thesis writing is a challenging process especially for English as a Second Language Students due to limited language proficiency for critical thinking, genre and social knowledge.  
L2 English academic writers 
The term “second language writer” refers to anyone who is writing or learning to write in a language other than their native languages (Matsuda & Silva, 2020). It consists of both second and foreign language writers as well as writers who are writing in their third, fourth, fifth language, and so forth. As second language writers, they seem to encounter some constraints, including language, strategy, and culture  (Hyland, 2003) . They do not only learn to write, but second language writers acquire second language structures  (Matsuda & Jablonski, 2000). Apart from the second language grammar, L2 writers necessitate developing their language proficiency and genre knowledge as well. 

Another definition of second  language writers classified by Matsuda and Silva (2020)  refers to foreign language writers. It indicates writers who are writing in languages in which the target language is not popular. This type of writer can be grouped into two general categories, which are EFL writers and other foreign language writers. It becomes evident that the distinction between EFL and other foreign language is significant even they investigate the same academic unit. The main reason for the distinction is based on the status of English language as the dominant language of universal communication, especially in academic discourses. As a result, with the dominance of English as a lingua Franca of scholarly communication, writing in academic contexts for graduate students and researchers has been a major emphasis on many applied linguistics studies. 

L2 English academic writing in a non-native English speaking environment
It is the fact that English has been the dominant language in higher education both native or non-native English speaking environment. This situation affects various sectors  involving academic writing and research publication both undergraduate and graduate students ( see e.g. Baily, 2011; Langum & Sullivan, 2017; Singh, 2015; SO & Lee, 2013; Swales, B. Feak, & Arbor, 1995; Swales & Feak, 1996). For the students studying in a native-English environment, they may be in receipt of benefits because English is the dominant language. Meanwhile, for the scholars enrolled at the university in a non-native English speaking environment, they have a tendency to experience “linguistic injustice” and “unfair disadvantages” in writing academic texts (Hyland, 2016; Langum & Sullivan, 2017). They make every effort to write English academic texts including reading material and class assignments, adaptation, language settings, education and culture, and social relationship in the academic environment.    
In recent decades L2 English academic writing has been of concern to many linguists in a non-native English speaking environment particularly dealing with constraints and challenges. Hyland (2016) pointed out that non-native English speakers seem to face some constraints including time investment, effort and money, and have greater difficulties when writing in English. Braine (2002), for example, found that writing assignments at the university contained detailed, highly instructed instruction indicating a key role assessment. As a result, non-native English students face challenges to interpret the assignments in order to obtain the teachers’ expectation. Casanave and Hubbard (1992) identified that teachers of graduate courses in Humanities, Social Sciences, Science, and Technology attempt to assess students’ texts through global features of writing involving the quality of content and the development. They assert that non-native English speakers have greater problems about the use of appropriate vocabulary, grammatical accuracy and correctness of punctuation/spelling. In conclusion, The foregoing studies are seen to be fact that non-native English students face challenges to deal with many aspects not only language issues, but they have to obtain a successful academic life.    
L2 English academic writing issues
This section highlights fundamental issues concerning L2 English academic studies. The issue covers four major topics dealing with researching L2 English academic writing in the field of applied linguistics including strategies, cultural and linguistic background, academic environment and affective factors. 
Strategies 
Being a non-native English students in a non-native English speaking environment seems to face enormous difficulties and to feel all the more isolation (Flowerdew, 2020). If they hope for success in writing English academic texts, they have to master the skills of writing English. As entering a university, L2 English speakers are in need of balance what strategies are relevant for them in order to writing English texts in a linguistically disadvantageous context. A study using interview has been carried out by Okamura (2006) administering Japanese L2 English speakers’ learning and writing strategies in academic writing. Learning strategy channels two directions which are subject-knowledge oriented and language-oriented strategies. Subject-knowledge oriented strategies refer to acquiring the basic writing skills for writing research articles. Language-oriented knowledge, on the other hand, is connected with native-like fluency and language use in writing. In addition to writing strategies, the students use a mixture of English and mother tongue in their thinking process, in spite of that they write only in English. Setyowati and Sukmawan (2016) suggest extra effort to improve students’ writing skills by writing practice, reading a lot for knowledge and ideas, and using diary writing. Besides, a sequence of workshop development focusing on the academic literacy in writing is also recommended by (Langum & Sullivan, 2017). Furthermore, Kaur and Singh's (2015) study formulates varied strategies involving seeking help from seniors about the conventions of academic writing, using the Google Translator to help in the writing process,  using an English language dictionary, and accessing internet websites dealing with writing techniques.
Cultural and linguistic background

A field of study regarding with cultural and linguistic background in L2 English academic writing has been done by applied linguists. Dong's  (1998) study showed that languages, cultural differences and educational backgrounds have a significant influence on thesis/dissertation writing. Braine (2002) makes the same point that cultural and linguistic background in a world of the academy do well out of valuable insights into lives of NNS graduate students.  Hyland's (2003) second language writer study shows that cultural differences help shape students’ background understandings, and tend to have a profound impact on how they write as well as their performance. 
Another research study by Mukminin, et at. (2015) indicated that the introduction of academic writing culture and socialization among L2 English university students through writing courses in a non-native English setting seems insufficient because they still face challenges to produce English texts. It means that English language environment could develop students’ English writing. In addition to linguistic aspects, Kaur and Singh (2015) argued that being qualified as competent users of English according to proficiency tests (e.g. TOEFL and IELTS) is not a constantly reliable indicator  in academic writing.  On the other hand, Wu et al. (2019) argued  that EFL writers tend to use longer sentences and clauses because they are able to convey more information in longer sentences. 
Academic environment 
Writing is viewed as a process to generate and organize ideas as a means of exploring and discovering meaning as well as expanding their arguments.  This situation makes L2 English learners need to deal with academic environment when writing English texts. Some aspects in relevance for academic environment in higher education cover the role of teachers/advisors, and the relationship between the advisor and advisee. Widodo (2000) viewed that teacher plays key role in the process of writing English texts not only as facilitator or resource, but she/he is also as motivator, feedback provider, and evaluator as well. The teacher, furthermore, facilitates either students’ tasks or activities due to building solid community of writing practice. Braine's (2002) academic literacy and NNS study found that a collaborative relationship between advisor and advisee is by no means essential for university students to obtain academic success including both writing a research project and thesis or dissertation. As a result, students are in need of social skills when working together with the teacher in order to succeed in the graduate studies. 
Affective factors
The last factor in dealing with L2 English academic writing challenges is affective variable. This variable has to do with students’ feeling when writing English academic texts. One study by Iñesta and Monereo' (2009) exploratory study delved challenges of doctoral students when regulating the writing process of their academic texts. The study found that the existence of affective variable is present during the writing process. This variable includes anxiety about writing quality, less awareness, and a kind of nervousness. Taking into consideration affective factor, this research study provides some regulation strategies and solutions to manage learners’ fear and anxiety.  Also the authors offer solution as to learner’s decision when facing problems. These will be the key to understanding how students may improve their writing.
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